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Getting to know you



As a field . ..

“We have a responsibility to cultivate early
learning communities in which the identities of
all young children are affirmed”

Beneke, Newton, Vinh, Blanchard, Kemp, 2019, p. 27; Ferri & Bacon, 2011






/’ The Choice

The problem:

* A philanthropist has offered to pay for the college education for three
students from an urban area near the University. Your committee has the task
of awarding the scholarships. Nine students have been referred to your
committee as possible recipients of the scholarships and it is up to you to
make the decision as to which of them will be given the opportunity to
continue their education. Comments from their short essays on the
application form are below.

Restrictions:
* The philanthropist will only provide funds for three of these students.

* None of these students will be able to attend college without the scholarship.
* You must decide based only on the information given below.



Q What is the
issue?



Expulsion: Complete and
permanent removal of a child from
an early learning programs

What is Suspension?

What is Expulsion?

Suspension: A “disciplinary
action that is administered as a
consequence of a student’s
inappropriate behavior, requires
that a student absent him/herself
from the classroom or from the
school for a specified period of
time.”



What do exclusionary discipline
practices look like in early
childhood settings?

Examples of exclusionary practices in early childhood

‘ In-School Suspension could look like...

Disciplining a child by sending the child out
of the classroom, such as to the director’s
office.

Out-of-School Suspension could look like...

Asking a family to pick up their child
early because of behavioral issues
(e.g., biting, hitting, not following
directions).

Expulsion could look like...

Telling a family that they will need to
find another care arrangement/center
because the child is not a "good fit" for
the program or that the program can
‘no longer support’ their toddler or
preschooler.

'Soft’ Expulsion could look like...

Asking the family repeatedly to pick their
child up early because of behavior
issues, requiring them to leave or miss
work frequently.

Go to our Guide o learn about recommended policies am
strategies for promoting all children's success and
preventing suspensions and expulsions in eary
childhood settings! preventexpulsion_org

What does this REALLY ook
like in Early Childhood?

* |n-school suspensions — Practices that involve
removing or excluding the child from the
classroom.

e Qut-of-school suspensions — Practices that
involve temporarily removing the child from the
program.

e Expulsions — Permanent removal or dismissal
from the program.

» Soft-expulsions — Practices that make it so that
the program is not a viable or welcoming care
arrangement for the family and leaves the family
with little choice but to withdraw their child.



http://preventexpulsion.org/glossary/in-school-suspensions/
http://preventexpulsion.org/glossary/out-of-school-suspensions/
http://preventexpulsion.org/glossary/expulsions/
http://preventexpulsion.org/glossary/soft-expulsions/
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What behaviors get children suspended?



Say it louder for the
people in the back...

Suspension and expulsion pathologizes normal

child behavior! ‘

Center for American Progress




"Expelling preschoolers is not an
intervention...Rather, it disrupts the learning
process, pushing a child out the door of one early
care and education program, only for him or her to
be enrolled somewhere else, continuing a negative
cycle of revolving doors that increases inequality
and hides the child and family from access to
meaningful supports.”
-NAEYC



Show me the Data! V



Civil Rights Data Collection

e Biennial (i.e., every other school year)

* Survey Required by the U.S. Department of
Education’s Office for Civil Rights since 1968

* Collected data from all public local education
agencies (LEA) and schools, including long-
term secure juvenile facilities, charter schools,
alternative schools, and schools serving
students with disabilities




_ * It included the number of preschool

children who:
 had at least one out-of-school

Civil Rights suspension, |
* had more than one suspension,

* were expelled, and
* received corporal punishment.

Data Collection




Patterns of racial and gender
disproportionality:

* 5,000 preschoolers were suspended at
least once and nearly 2,500 were
suspended a second time (2014)

* Black preschoolers: 3.6 times more
likely to be suspended than their
White peers (2016)

* Black children: 18% of the preschool
enrollment, but 48% of suspensions
(2014)

* White children: 43% of preschool
enrollment but 26% of suspensions

United States Department of Education, 2014 & 2016



Patterns of racial and
gender disproportionality

Boys: Represent 54% of the
preschool enrollment; 79% of
preschool children suspended
once and 82% of all preschool
children suspended multiple
times
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United States Department of Education, 2014 & 2016
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Studies spanning 40 years show that Black children are up to
four times more likely to be suspended than White students.

T T



Racial Inequities in Preschool Discipline

Black students, especially boys are disproportionately more likely
than their white peers to face multiple suspensions from preschool.

R

Preschool Enrollment

S S F

Disproportionate preschool suspensions are the result of adult behaviors.
They arise from implicit racial biases which impact teacher expectations (Gilliam et al., 2016).

Preschool suspensions contribute to loss of vital school time that contributes to the achievement gap and can begin
students on a negative school trajectory (Losen, et al., 2015).

Multiple suspensions

Young students who are expelled or suspended are as much as 10 times more likely to drop out of high school, experience aca-
demic failure and grade retention, hold negative school attitudes, and face incarceration than those who are not
(Lamont et al., 2013; Petraset al., 2011).




» Students with disabilities are
more than twice as likely to
receive and out-of-school
suspension (13%) than students
without disabilities (6%)

: .3 * Students with disabilities

students with B represent 12% of the student

: g populations, but 58% of those
disabilities - placed in seclusion or involuntary
confinement and 75% of those
physically restrained at school or
immobilize them or reduce their
ability to move freely.

Suspension of

United States Department of Education, 2014 & 2016



The negative
outcomes for
students that
have been

suspended and
expelled
include:

Arcia, 2006; American Psychological Association Zero Tolerance Ta
2008; Gordon, Della, Piana, & Keleher, 2000

sk Force,

Disengagement from the
educational system

Antisocial behaviors

Risk for entering the juvenile
justice system



Children who are suspended from school are 10 times
more likely to enter the juvenile justice system



Overall, it’s clear that...

Those children who most need access to
high quality programs are the least likely
to attend and most likely to be expelled
due to behavioral concerns.




By kindergarten entry, many children have been
labeled and sorted into categories according to
behavior, which has negative effects on children’s
self-worth, their perception of school as being

safe and supportive, and is directly related to
chronic absenteeism and suspension.




What is Implicit Bias?

* “Implicit bias refers to the attitudes
or stereotypes that affect our
understanding, actions, and
decisions in an unconscious
manner.” It is:

* Activated involuntarily (i.e.,
individual not aware of biases)

* Pervasive and robust

* Does not necessarily align with
our declared beliefs

* Malleable, but can be unlearned
and replaced with new mental
associations

Beattie, et al., 2013; Blair, 2002; Blair, Ma, & Lenton, 2001; Clark & Zygmunt, 2014; Dasgupta, 2013; Dasgupta & Grennwald, 2001; Devine, 989; Graham & Lowery, 2004;
Greenwald &Krieger, 2006; Greenwald, McGhee, & Schwartz, 1998; Kang, 2009; Kang & Lane, 2010; Kang, et al., 2012; Kang & Lane, 2010; Nosek, Smyth, et al., 2007;
Rachlinkski, Johnson, Wistrich, & Guthrie, 2009; Ross, Lebrecht, Tanaka, & Tarr, 2013; Rudman, 2004



Implicit Bias is...

Attitudes, Stereotypes, & Beliefs

that can affect how we treat others.

Implicit bias is not intentional, but it can still
impact how we judge others based on factors,

such as:

‘: - l?l

Ability

e'?'
Culture Language

In early childhood settings, implicit biases can
affect how providers perceive and respond to
children, which can lead to unfair differences in
the use of exclusionary discipline practices, such
as suspension and expulsion.

Go to our Guide to learn about recommended policies an
strategies for promoting all children's success and
preventing suspensions and expulsions in early
childhood settings! preventexpulsion.org




Write down your first response
to the following:

Where should you keep your peanut butter?




Write down your first response
to the following:

Where should you keep your peanut butter?

When should your children get a bath?




Write down your first response
to the following:

Where should you keep your peanut butter?
When should your children get a bath?

Where should newborns/infants sleep at night?




Write down your first response
to the following:

Where should you keep your peanut butter?
When should your children get a bath?
Where should newborns/infants sleep at night?

Where should you eat dinner? At what time?




Write down your first response
to the following:

Where should you keep your peanut butter?
When should your children get a bath?

Where should newborns/infants sleep at night?
Where should you eat dinner? At what time?

When should your child be toilet-trained?




Write down your first response
to the following:

Where should you keep your peanut butter?
When should your children get a bath?

Where should newborns/infants sleep at night?
Where should you eat dinner? At what time?
When should your child be toilet-trained?

What does meal time look like for a 4-year-old?




@ Why does it matter?

* Implicit Bias impacts EVERYTHING!
* Attractiveness bias (Salter, Mixon, & King, 2012)
* Height bias (Judge & Cable, 2004)

* Implicit bias predicts the extent to which..
* Police officers use force when arresting Black children (Goff et al., 2014)

* Arbitrators decide labor grievances in favor of women over men (Girvan, Deason,
Borgida, 2015)

* Pediatricians recommend less pain medication for Black children than White
(Cooper at al., 2012; Sabin & Greenwald, 2012)



Track the eyes: Which students are teachers watching?

black girls black boys

42%

white girls
s)

1 3 A Preschool teachers tend to

more closely observe blacks

than whites, especially black

boys, when challenging

white boys behaviors are expected.

34%

https://news.yale.edu/2016/09/27/implicit-bias-may-explain-high-
preschool-expulsion-rates-black-children



https://news.yale.edu/2016/09/27/implicit-bias-may-explain-high-preschool-expulsion-rates-black-children

“Ableism is systemic, meaning it is not
simply an individually held explicit in
prejudice, but a social idea that is
deeply embedded in how society is
structured around singular accepted
standards of physical, intellectual, and
emotional normalcy” (Sensoy &
DiAngelo, 2017)

J

“Such enmeshed societal attitudes
means that even well-intentioned
practitioners work in systems that
frame young children who not meet
notions of ‘normalcy’ through a
deficit lens” (Ferri & Bacon, 2011)




What messages are we
giving kids about their
worth?



INCLUSION

Action
Consider the following as you take actions in
Reflection relation to disability, identity, and belonging:
Consider reflecting on the following in relation
to disability, identity, and belonging: * How can members of your early learning
F Framewor k community help you take action?
* Whose experiences and identities are * What actions can you take in the short
fo r E N g a g N g currently centered in your practice? term?
* How do your own identities and * What actions can you take in the long
i N | N Cl us |Ve experiences shape your current term?
practice? What are the consequences? * How will you communicate your actions
P ra X | S *  What are families thinking and saying? to children?
What are the consequences? *  How will you communicate your actions
* What messages are you seeing/hearing to families?
in the news or social media? What are * How will you document your actions and
the consequences? the ways children/families respond?
* What new questions arise about inclusion
based on these actions?

INCLUSION

Beneke, Newton, Vinh, Blanchard, & Kemp, 2019




Use the
Framework for
Leo

Leo, a 2.8 year old child, experiences developmental
delays. Leo was born just months after his family
emigrated from Mexico to the U.S. He has attended the
same early childhood center since he was 12 weeks
old. Leo moved from the infant room to the toddler
room alongside his peers. He frequently chooses to
participate in small- and large-group classroom
activities such as dancing and exploring books with
other children in the class. However, center staff have
recently voiced concerns about Leo advancing with his
peers to the preschool classroom in the fall. The center
has a strict policy that children in preschool must be
able to use the bathroom independently and Leo has
not shown interest in toilet training.



White

Middle class

Who are

ea rIy Women
childhood

ed ucators? Often little experience with other cultures

Often little education and training to work
with children and families from other cultures

National Center for Education Statistics, 2012; Hollins & Torres- Guzman, 2005;
Valli, 1995



A pedagogy that recognizes the
importance of including students’ cultural
references in all aspects of learning

Ladson-Billings,1994

Creating
Culturally

Responsive
Anti-Bias
Programs



https://www.brown.edu/academics/education-alliance/teaching-diverse-learners/strategies-0/culturally-responsive-teaching-0#ladson-billings
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Each child will express

Each child will ) .
comfort and joy with
demonstrate self- . .
human diversity;
awareness,

accurate language for

human differences;

pride, and positive :
o . deep, caring human
social identities. ;
connections.

. AN /
/ Each child will \

demonstrate
empowerment and
skills to act, with
others or alone,

understand that against pr_eJl{dlce
i and/or discriminatory
unfairness hurts.

k / k actions. /

confidence, family

Core Goals of
Anti-Bias

Education

Each child will
increasingly recognize
unfairness, have
language to describe
unfairness, and

Derman-Sparks & Edwards 2010, xiv; Jaboneta & Curtis, 2019, p. 18



@ Cultural engagement

CompOnentS Culture, language, and racial identity
of Culturally

development

Responsive
Pra Ctices Multicultural awareness

V High expectations




Culturally Responsive Anti-Bias Programs

Encourages positive
identity
development

Prevents isolation

Designed to
address isolation
because it helps

children to develop
an increased
sensitivity to the
life experiences of
others

Discourages denial
and fear of
differences in
young children



Principles of Culturally
Responsive Anti-bias Pedagogy

- Recognizes the importance of including
children’s cultural references in all aspects of
learning.

- Learning takes place within the context of
culture.

- Learning environment where all students are
welcomed, supported, and provided with the
best opportunities to learn regardless of their
cultural and linguistic backgrounds.

. Can be positive for children’s self-concept

- Focus on teaching equity and social justice

Adapted from Neitzel & Vinh, 2018




TYPICAL LEARNING
ENVIRONMENT

CULTURALLY RESPONSIVE
ANTI-BIAS

*Rule-driven
*Conformist
*Rigidity, order
*Thing-focused
*Hierarchical

*Freedom-loving
*Creative
*Flexibility
*People-focused
*Democratic

Sullivan, 2016



Reflect on:

What is your response to the
children’s conversation? What is
your experience and comfort level
with talking about identity-
including topics such as skin color,
race, and religion- with children?
Have you ever worried that you

might say something wrong?

J

Jaboneta & Curtis, 2019, p. 18

As an early childhood professional,

what values and beliefs do you have

about your role in furthering
children’s understanding of these

development to value diversity?

complex issues and in guiding their

/




* Materials that demonstrate
acceptance of all children’s gender,
family, race, language, culture, ethnic,
SES, and special needs

* Build children’s understanding of their
own and other cultures by providing
cultural experiences using songs,

CRAB

- stories, and language familiar to the
Instructional o
Practices 8*. < Build children’s pride in their cultures,

families, and communities (e.g.,
culturally reflective themes, home
language reflected in print, items
from home, family photographs
include in environment)

Adapted from Neitzel & Vinh, 2018



* Teach through stories, song, drama,
and role play

* Encourage questioning

e Allow interactive discourse,

CRAB discussion, and analysis with an
emphasis on verbal play

Instructional _{ * Provide collective/collaborative
activities

Practi
actices * Share the room by letting children

help decide what goes on the walls

L2

e Share the daily routine by being
flexible and allowing learning to
unfold within the context of activities

Adapted from Neitzel & Vinh, 2018



What, if anything, makes
you uncomfortable with
these instructional
strategies?




* Use fables, morals, and proverbs
* Self-portraits

CRAB  “ * Exploring family history
Instructional * Exploring similarities and
. 1 differences
Practi
actices * What would you do if.....?

* Develop classroom rights

Adapted from Neitzel & Vinh, 2018



* Live by the Platimum Rule

» Teach social emotional skills (e.g.,
recognize feelings, frustration
tolerance, anger, disappointment,

asking to play, using words, taking

CRAB turns, sharing, cooperating, asking

: for help, giving compliments,
developing empathy)

Disciplinary

Practices _ : * Use directives rather than implied
! questions
= e Use if-then statements

Adapted from Neitzel & Vinh, 2018




* Focus on discipline rather than
punishment

* Use posters and illustrations for
rules that show children what to

do

* Have a peace table or a place
CRAB E where children can go to solve
conflicts without fighting

* Discipline equally

Disciplinary

Practices 8 e Share power and control by
AT stepping back and letting children
work things out

e Share classroom management
(e.g., letting children make rules,
how to resolve disagreements)

Adapted from Neitzel & Vinh, 2018



What, if anything, makes
you uncomfortable with
these disciplinary
strategies?



Establishing Teacher-Child Relationships

Deliver equal attention
and praise

Respond to children’s
emotions promptly, and
with kindness, empathy,
and respect

Create a warm and
friendly classroom that is
based on respect and
cooperation

Get to know each child;
let children get to know
you



st Think Critically......

1. Are there certain children who get on your nerves?

2. When all the children have their hands raised, who are you most
likely to call on first?

3. Do you praise certain kids more often than others?
4. Do you have better relationships with certain children?



Tips for Success

Find Find details of children’s competence

Seek Seek children’s points of view

Examine Examine the environment

©olgkilelzif | Consider multiple perspectives

Jaboneta & Curtis, 2019, p. 19



& Tornado Activity

Tz

In a Midwestern city in the US, a major tornado hits and knocks down a
big manufactured home park. Almost forty people are still unaccounted
for, and might be trapped in the rubble. The city’s response is terribly
inadequate — both in terms of preparation for a disaster like this, and in
terms of execution of its flawed plan. State and federal offices have the
resources to respond, but are not adequately mobilized. The bungled
relief effort highlights a number of broader issues about how the
government at all levels responds, especially to working poor
Midwesterners.



Tz
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Rebel
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https://www.trainingforchange.org/training_tools/tornado-warning-four-roles-of-social-change/
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What will you bring
'_. back? How will you
create social change?




Megan Vinh
Contact Megan.vinh@unc.edu

|ﬂfOI’mathﬂ Betsy Ayankoya
betsy.ayankoya@unc.edu




e Ct a Early Childhood
Technical Assistance Center

Find out more at ectacenter.org

* The ECTA Center is a program of the FPG Child Development Institute of the University of North Carolina at Chapel Hill, funded
through cooperative agreement number H326P170001 from the Office of Special Education Programs, U.S. Department of
Education. Opinions expressed herein do not necessarily represent the Department of Education's position or policy.
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FPG CHILD DEVELOPMENT INSTITUTE Office of Special Education Programs
U.S. Department of Education

2018 Logo and Powerpoint Template
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